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Introduction 

Department Philosophy 
The members of the HPS Foreign Language Department believe that it is fundamentally important to 

prepare all of our students with foreign language skills and intercultural expertise so that they may thrive 

in today’s globalized society and economy. This overarching premise supports the mission of Hingham 

Public Schools: “… to provide challenging and comprehensive educational programs in a safe and 

supportive environment, enabling all students to develop the knowledge and skills necessary for success as 

local and global citizens.” In order to become productive global citizens, students must have both 

proficiency in a second language and an understanding of other cultures.  

There are certain underlying principles to this philosophy, including but not limited to the following: 

- Increasing global interdependence necessitates the ability to communicate in a language other 

than English 

- Proficiency in a foreign language will provide in-depth understanding of another culture’s 

values and beliefs as well as respect for differences 

- Proficiency in a foreign language will promote a deeper understanding of one’s own language 

and culture 

- Students of Latin acquire a robust awareness of the linguistic and cultural heritage of the 

English language and the foundations of Western civilization. 

Department Goals 
Our goal is to graduate students with the listening, speaking, reading and writing skills that allow them to 

communicate in languages other than English and to appreciate and understand other cultures.    

To accomplish this goal, the HPS foreign language program focuses on the five “C’s” of foreign language 

learning.  Endorsed by the American Council on the Teaching of Foreign Languages (ACTFL), and forming 

the basis of the Massachusetts Foreign Language Curriculum Framework, they provide the context in which 

our foreign language program has been developed. The five C’s are as follows:  

1. Communication: Students will communicate in languages other than English 

2. Cultures: Students will gain knowledge and understanding of other cultures 

3. Connections: Students will connect with other disciplines and acquire information 

4. Comparisons: Students will develop insight into the nature of language and culture 

5. Communities: Students will participate in multilingual communities at home and around the world 

For a more detailed description of ACTFL’s 5 C’s, please refer to Appendix A.  
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Program Structure 

Elementary 
The objective of the elementary Spanish program is to create a foundation from which students can 

develop basic communicative competency in listening, speaking, reading, and writing, as well as an 

appreciation for the cultures of the Spanish-speaking world. Students acquire vocabulary that is 

appropriate and useful in their everyday world. Elementary Spanish teachers strive to create a positive, 

supportive classroom environment in which all students can learn. They make use of a variety of teaching 

methodologies, including the abundant use of songs, pictures, stories, and TPR (Total Physical Response) 

activities. In alignment with widely accepted theories of second language acquisition, our elementary 

program targets receptive skills (listening and reading), which develop before productive skills (speaking 

and writing). In third through fifth grade, teachers employ the techniques of TPRS (Teaching Proficiency 

through Reading and Storytelling) methodology to engage students and provide the comprehensible input 

necessary to eventually acquire a second language. Differentiated instruction maximizes the opportunities 

for all students to learn and begin to communicate.   

Students in grades K-5 have Spanish class once per six-day cycle. Students in the elementary program learn 

to talk about themselves and their world. The focus of the program is communicative, constructed around 

key topics that are developed with increasing depth proportional to student age. As a result, students are 

exposed to the same basic topics repeatedly, but the communicative functions they are asked to perform 

become increasingly difficult as the program progresses. The students learn conversational phrases and 

expressions in context – a natural foundation on which to base communication and to develop both 

productive and receptive abilities. In addition, each grade level studies a different cultural event in the 

Spanish-speaking world in order to deepen student understanding of the diversity of Hispanic culture.   

In addition to learning communicative functions in Spanish, students learn the Spanish alphabet and 

phonetic system. They also learn to compare the Spanish phonetic system with the English system. This 

exploration helps students to strengthen their understanding of sound-symbol relationships, which in turn 

supports the literacy work done in the regular classroom. The elementary Spanish teachers teach students 

strategies for decoding and using cognates, another important language learning strategy that supports 

the development of reading skills in English.  

The elementary Spanish teachers meet regularly to collaborate on lesson plans. The elementary program 

is vertically aligned with the secondary HPS foreign language program, so that students are well-prepared 

to continue their studies at HMS and HHS.  

Middle School Program 
At the Hingham Middle School, students may continue with their study of Spanish language and culture, or 

they may begin to study French in the sixth grade. Sixth grade foreign language classes meet on alternate 

days for 47 minutes, while seventh and eighth grade students meet on a daily basis. Beginning in eighth 

grade, qualified students may enroll in an advanced class based on the recommendation of the seventh 

grade teacher. For recommendation criteria for advanced classes, please refer to Appendix B. Successful 

completion of the seventh and eighth grade curricula are equivalent to a year of language study at the high 

school (Spanish 1 or French 1); therefore, students who have successfully completed these courses may 

advance directly to Spanish 2 or French 2 upon entering the high school.  
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Teachers at HMS continue to emphasize oral proficiency and communicative competency, as they 

incorporate a wide variety of speaking activities and role-playing opportunities.  By the end of eighth grade, 

students are expected to reach target proficiency levels at ACTFL’s Novice High level. A Novice High level 

of language proficiency indicates the ability to successfully manage basic communicative tasks in common 

social situations. Conversation at this level is centered around topics necessary for survival in the target 

language culture, such as basic personal information, common objects, and a limited number of activities, 

preferences, and immediate needs. Novice High speakers are able to respond to simple, direct questions 

or requests for information, and are also able to ask basic formulaic questions. For more information about 

the communicative abilities of Novice High speakers, please refer to the ACTFL Proficiency Guidelines 

(2012), which can be found at https://www.actfl.org/publications/guidelines-and-manuals.  

The HMS curriculum is vertically aligned with both the elementary and high school programs. The use of a 

consistent textbook series for each language (Discovering French and Santillana Español) ensures the 

alignment of expectations and content. HMS teachers collaborate closely to develop unit plans and 

assessments thereby creating a cohesive program of study for all students.  

The foreign language program at HMS is enhanced by a variety of extracurricular opportunities. A foreign 

language club meets after school and provides students with the opportunity for deeper exploration of 

foreign cultures, including holiday celebrations, craft activities, international movies, and trips to 

restaurants. Eighth grade students enrolled in French classes have the opportunity to use their language 

skills in an authentic setting each spring with a three-day trip to Quebec City. Students have the opportunity 

to visit sites of both historic and contemporary significance as well as engage in hands-on workshops during 

which they can practice their French skills while learning about Quebecois culture.  

High School Program 
Hingham High School offers a well-developed sequence of courses in four languages: Spanish, French, Latin, 

and Mandarin Chinese. Students may choose to continue with the language that they studied at the middle 

school, begin the study of a new language, or choose to add a second foreign language course to their 

schedule. Courses offered from the second through fifth years of language study are offered at both upper 

standard and advanced levels to differentiate for students of varying levels of readiness. While each upper 

standard course offers the same general curriculum as its advanced counterpart, upper standard courses 

offer more opportunities for re-teaching, review, and practice. In advanced courses, the pace of instruction 

is faster, and the course includes supplementary readings, vocabulary, and cultural information. Students 

in both honors and upper standard courses have the opportunity to achieve proficiency in all four skill areas.  

Assessment in French, Spanish, and Chinese courses focuses on proficiency and student performance. They 

require students to demonstrate what they can do with the language and what they know about its culture. 

Students in Latin courses are assessed on their reading comprehension and analysis, as well as their insight 

into and comprehension of the grammar and syntax, and their understanding of Roman culture and history. 

Each course has designated proficiency outcomes based on the ACTFL Proficiency Guidelines (2012).  

In order to fulfill graduation requirements, high school students are required to complete a minimum of 

two years of study of the same language. Because many colleges and universities prefer to see a minimum 

of three years, increasing numbers of students pursue language study as juniors and seniors. From 2010 to 

the present, between 84 and 87% of HHS students have been enrolled in a foreign language course each 

year, which indicates a high level of engagement with the foreign language program. Unfortunately, many 

https://www.actfl.org/publications/guidelines-and-manuals
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upper level language classes are offered during only one period of the school day, meaning that many 

juniors and seniors face difficult choices when their language courses conflict with other singleton courses 

in other disciplines.  

Advanced Placement courses are offered for qualified students in all languages. These courses include the 

following:  AP French Language and Culture, AP Spanish Language and Culture, AP Spanish Literature, AP 

Chinese Language and Culture, and AP Latin. All Advanced Placement courses are audited by the College 

Board and taught by instructors with special training in AP course development and instruction. In 2017, a 

total of 58 students completed AP language courses, of which 57 received a score of 3 (the minimum 

passing score) or higher. The average HHS scores on all language AP exams in 2017 were above the national 

mean. For more detailed AP exam data, including data from previous years, please refer to Appendix C.  
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Major Changes Since Last Review 

Growth of Chinese Program 
The Chinese program has continued to grow since the last program review, as it now offers courses from 

Chinese 1 through AP Chinese Language and Culture. In the 2017-18 school year, the Chinese program was 

allotted 1.0 FTE total, divided between two instructors (Xuemei Li, .8, Erica Pollard, .2). In the 2017-18 

school year, there are fourteen students enrolled in the AP Chinese course, the largest enrollment in this 

course to date.  

Texts and Resources 
After careful review of the available resources for teaching Spanish, the department adopted a new text 

beginning in fall 2016. The textbook, Santillana Español, was adopted for use in sixth and seventh grade 

classrooms in the 2016-17 school year. Then, in the 2017-18 school year, the district purchased it for use 

in eighth grade courses as well as Spanish 1 and 2 courses at the high school. The text will be used for 

Spanish 3 courses beginning in the 2018-19 school year. The Santillana Español series was selected because 

of its integration of language and culture as well as its strong focus on authentic communication. The series 

enables students to develop vocabulary and grammatical skills in context, rather than as isolated pieces of 

knowledge. The Santillana Español series also provides students and teachers with a wealth of online 

resources hosted on the Schoology platform. These resources include access to the digital text and a variety 

of practice exercises, which allow students to receive immediate individualized feedback on their work. The 

text series is accompanied by leveled readers, which allow for additional contextualized exposure to 

content and language.  

Curriculum Summaries and Maps 
Curriculum summaries for all foreign language courses were updated in June 2016 and now include 

proficiency targets based on ACTFL guidelines. All updated curriculum summaries can be found on the 

foreign language department website. For reference, an example is included in Appendix D. In addition, the 

department has begun the process of collaborative curriculum mapping for all courses. This process will 

formalize existing curricula into a standard format to facilitate collaboration and ensure more standardized 

instruction across the department. The goal is not to ensure that all teachers deliver instruction in exactly 

the same way - all of our highly skilled teachers bring different strengths to their classrooms and teachers 

need the flexibility to design instruction that plays to those strengths. We do, however, believe that more 

formalized curriculum maps will ensure that each student has opportunities to master the same skills. A 

sample curriculum map is included in Appendix E.  

Seal of Biliteracy 
This spring, for the first time, HHS will be awarding students with Seal of Biliteracy Awards to recognize 

student achievement in language learning. The Seal of Biliteracy was recently approved by the 

Massachusetts state legislature as part of the LOOK (Language Opportunity for Our Kids) bill, which allows 

districts to grant awards to students who have achieved intermediate-mid proficiency in both English and 

a second language, as measured by the ACTFL proficiency scale. This program allows the Hingham Public 

Schools to celebrate student biliteracy, whether it is attained in school, at home, or in another setting. The 

Seal also provides students with a standardized record of their language ability to support them as they 

attend college or apply for jobs. This year we accepted applications for the Seal of Biliteracy and we will be 

able to present 93 students with awards. These include 7 Biliteracy Attainment awards, 38 Silver awards, 
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32 Gold awards, and 16 Platinum awards. A Platinum award corresponds to at least an advanced low 

designation on the ACTFL proficiency scale, which is a formidable achievement for any high school student. 

For more information about the Seal of Biliteracy, including a summary of results, see Appendix F.  

Change in Leadership 
Susan Keyes retired from her position as Department Director in June 2016, having served in that 

administrative role since 2012. Prior to taking on this position, Erica Pollard was a member of both the 

foreign language and social studies departments from 2006-2016.  

Staff Changes 
As a result of recent retirements and increases in enrollment, the foreign language department has hired 

five new teachers since the last program review in 2014: Zachary Bagan (HHS Spanish), Ulrike Baigorria 

(South Spanish), Chelsea Holloway (Foster Spanish), Lora Kelley (HHS Spanish), and Xuemei Li (HHS Chinese). 

All are highly qualified, creative, and dedicated educators who we hope will continue their work in the 

Hingham Public Schools for many years to come.  
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Program Strengths 

Highly Qualified Staff 
The success of the foreign language department in the Hingham Public Schools is directly related to the 

exceptional quality of the department’s members. Our teachers are experienced, well-trained, and 

passionate about the work they do. The department’s teachers are not only proficient in the languages 

they teach, they are also experts in pedagogical approaches which lead to student success. This expertise 

enables the department to provide learning opportunities for students of all ages and ability levels. They 

are energetic, enthusiastic, and creative, constantly seeking to improve their own performance so that they 

can provide their students with the very best instruction. Committed to excellence, they take advantage of 

professional development opportunities to stay abreast of current research and innovative instructional 

strategies. In the past few years, teachers in the foreign language department have participated in the 

ACTFL national conference, Massachusetts Foreign Language Association state conference, Wayland 

Professional Development Institute, Classical Association of New England conference, Classical Association 

of Massachusetts conference, Bureau of Education and Research conferences, and the New England 

Chinese Language Teachers Association Conference. They have participated in trainings in specific 

pedagogical techniques, such as TPRS and TPR, the application of technological tools, and have completed 

numerous graduate courses specific to their content areas.  In addition, two of the department’s teachers 

have been invited to participate in the College Board’s Advanced Placement exam grading process, an 

excellent professional development opportunity which allows participants to gain an in-depth 

understanding of how student responses are scored and how the AP rubrics are applied. The teachers of 

the foreign language department work together and support one another, share materials and ideas, and 

constantly look for ways to improve their instruction and student outcomes.   

Department members are regularly available to students before, during, and after the school day, as they 

are dedicated to providing each student with the support he or she needs. However, their work does not 

stop there. Our teachers are committed to providing students with authentic opportunities to 

communicate in their target languages. As a result, they organize a variety of co-curricular activities and 

trips to immerse students in both language and culture. The last of ACTFL’s 5 C’s of language learning, 

“Communities”, requires that students use the language not only within the classroom, but beyond the 

classroom as well. This requirement means that co-curricular activities play an important role in a well-

rounded language program. In recent years, instruction has been enhanced by a variety of field trips. On 

trips to Mexican restaurants, students have the opportunity not only try authentic foods, but to practice 

their skills in ordering meals and describing foods in Spanish. On trips to the Museum of Fine Arts, students 

have been able to explore the artistic contributions of the Spanish-speaking world and enjoy guided tours 

and workshops in Spanish. During the school day, students have experienced Latin dance workshops, 

concerts featuring the music and dance of Guatemala, and web-based interviews with native speakers from 

around the world. In the past four years, students have had the opportunity to travel and practice their 

linguistic skills in Quebec, Montreal, China, and Spain, and to interact with visiting exchange students from 

both China and Japan. These activities are a vital supplement to our language programs because they allow 

students to put their skills to use in a real world context and gain a deeper understanding of the world’s 

cultures. These opportunities are made possible by the dedication of our staff, who give freely of their own 

time and energy to make these learning experiences a reality. For more information about the qualifications 

of the department’s teachers, please see Appendix G.  
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Support of Mission Statement and Cross-Curricular Applications 
The mission of Hingham Public Schools is “… to provide challenging and comprehensive educational 

programs in a safe and supportive environment, enabling all students to develop the knowledge and skills 

necessary for success as local and global citizens.” In today’s increasingly interconnected world, knowledge 

of a second language is a necessary skill for a wide variety of careers and opportunities. It is a proficiency 

that no global citizen should be without. Over the past few decades, the world community has become 

increasingly integrated, and employers are seeking candidates who are able to navigate this modern society 

and economy. As a result, knowledge of a second (or even a third!) language will be beneficial to all HPS 

students in their future lives and careers.  

In addition, dozens of research studies, looking at students from kindergarten through college, have proven 

that proficiency in a second language brings a variety of cognitive and social benefits in addition to the 

development of global communicative skills. These benefits support the development of skills in other 

disciplines, so that foreign language students not only become proficient in a second language, but also 

become more proficient readers, mathematicians, historians, scientists, and artists.  

In a general sense, foreign language study supports overall academic achievement. Students who study 

more than one language have improved standardized test scores (Armstrong & Rogers 1997). In addition, 

they have improved short and long-term memory function (Kormi-Nouri,  Moniri, & Nilsson 2003), and 

improved academic performance at the college level (Wiley 1985).  

Foreign language study also supports the development of skills in the student’s first language. There is 

strong evidence that students who receive instruction in more than one language have improved verbal 

abilities (Diaz 1982) and improved reading skills in their first language (District of Columbia Public Schools 

1971). Other studies show that students who learn more than one language also have a significant 

advantage when it comes to vocabulary (Hoffenberg et al 1971), reading comprehension, language 

mechanics, and language expression in their first language (Carr 1994).  

Learning a second language can also yield significant benefits in science and math, as students who learn 

more than one language have improved spatial abilities (Diaz 1982) and increased ability to hypothesize in 

science (Kessler & Quinn 1980). In addition, students who study foreign languages have enhanced problem 

solving skills (Stephens 1997). These abilities make foreign language students stronger mathematicians and 

scientists.  

Foreign language courses also support the development of proficiency in social studies. Students in foreign 

language courses learn about the geography, culture, and history of the target culture, reinforcing or 

supplementing instruction in social studies courses. For example, the study of the history of French 

colonialism can be explored in more depth in French 5 than in a history course which explores a much 

broader geographic and historical range of topics. This allows our students to deepen their understanding 

in the social studies content area and serves as an excellent complement to the social studies courses 

offered at HHS.  

Students in upper-level language courses engage in literary analysis and analytical writing, which support 

the development of similar skills in English classes. Students have the opportunity to explore authentic and 

adapted novels, plays, and short stories, which give insight into both the target culture and the historical 

period in which the work was produced. In addition, students learn about the artists who have helped to 

shape the target cultures to which they belong.  By analyzing the works of Picasso, the French 
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impressionists, a Roman mosaic or sculpture, or the elements of traditional Chinese painting, students are 

not only improving their language skills and deepening their cultural understanding but also developing 

their skills as critical viewers of art and its symbolic meanings.  

Perhaps most importantly of all, understanding a foreign culture helps our students develop respect for the 

diverse viewpoints and beliefs of others. According to Bamford and Mizokawa (1989), foreign language 

study can lead to increased tolerance and appreciation for people whose backgrounds and traditions differ 

from our own. Foreign language learning is not only beneficial because of the increased opportunities it 

offers to students in their professional and personal lives, but also because of the cognitive and social 

benefits it brings to students as they mature into respectful, responsible global citizens.  

Language Labs 
The language labs at HHS and HMS are an important extension of each foreign language classroom. Both 

schools have dedicated computer labs with thirty computers each, all of which are equipped with headsets, 

microphones, and specialty recording software. Our recording software, Sony Soloist, allows teachers to 

record student speech, pair students for conversation, and conduct listening exercises. The labs afford 

every student the opportunity to listen to native speakers, record their own speaking, work in pairs or small 

groups, and conduct research on different cultures. Teachers make use of the language lab for a variety of 

creative activities which help to improve student skills in reading, writing, listening, and speaking. Teachers 

can monitor student speech in real time and provide immediate feedback to correct pronunciation or 

grammar, or record student speech to review later. After reviewing speech samples, teachers are able to 

provide feedback and adjust instruction to meet the needs of all students.  

In addition, many of our foreign language textbooks have online components which allow students not only 

to access the text, but also access a variety of web-based practice assignments connected to the text’s 

major objectives. Students receive immediate personalized feedback on multiple choice assignments and 

receive individualized feedback from their teachers on speaking assignments recorded in the lab. These 

tools help students to target areas for improvement and improve their overall language proficiency.  

Teachers in both buildings have worked diligently to learn the capabilities of both the Sony Soloist software 

and of their own textbook systems. Many have participated in workshops and webinars to improve their 

skills. As a result, teachers at HMS and HHS are able to use the language lab to support the development 

of students’ skills effectively.  

The presence of a language lab coordinator in the HHS lab provides support for teachers and students alike. 

Christine White, our lab coordinator, oversees the daily functioning of the lab computers and carries out a 

variety of other functions to support the department’s work.  She is responsible for scheduling classes, 

overseeing makeup lab work for students, and supporting the teachers in creating innovative lab activities.  

She works closely with Joe Andrews and with Chester Technologies, the software vendor, for maintenance, 

troubleshooting, and upgrades. As a result of her hard work, the HHS lab runs smoothly and time on 

learning is maximized for our students.  

Curriculum Alignment  
One of the foreign language program’s strengths is its vertical articulation from grades K-12. The teachers 

of the foreign language department function as a team to ensure smooth transitions from one level to the 

next and to guarantee that all students have equitable opportunities for language learning. The close 

coordination of each level’s curriculum with the next level results in appropriate accountability for both 
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teachers and students. Curriculum alignment is reviewed annually by the department to ensure that it 

continues to provide a stable framework for teaching and course development. Professional collegiality and 

respect between department members is a tremendous asset that directly impacts the successful 

functioning of the department as a whole. Having a director to oversee curriculum from K-12 is also 

instrumental for our continued success.  

Variety of Course Offerings 
The foreign language department offers a wide variety of courses. By offering courses in four different 

languages, including a non-Western language and an ancient language, we offer classes that appeal to a 

wide variety of student interests. Because we are able to offer courses suitable for students of all ability 

levels, we ensure that all students have the opportunity to succeed in learning a second language in one of 

our programs. The department’s offerings include a robust selection of upper-level courses, including six 

Advanced Placement Courses. Since 2010, enrollment in upper-level courses (level 4 and AP for Latin and 

Chinese, level 5 and AP for French and Spanish) has been rising consistently, from 12.3% in the 2010-2011 

school year to 16.8% in the 2017-18 school year. In the 2017-18 school year 67% of grade 12 students and 

almost 90 % of grade 11 students elected to enroll in a foreign language course, even after the majority of 

those students had fulfilled their graduation requirements. This data indicates that students understand 

the benefits of foreign language acquisition in their lives and are motivated to continue their studies. They 

recognize that many colleges and universities prefer to see three or four years of language study and that 

proficiency in a foreign language and culture is a valuable asset in many careers.  

Standardized Test Scores 
Scores on Advanced Placement exams in foreign language courses continue to be excellent, and these 

scores attest to the strength of the program, the superb quality of the teachers, and the careful alignment 

of our K-12 curriculum to build skills over a long period of time. In 2017, students took 58 AP exams in 

Spanish Language and Culture, Spanish Literature, French Language and Culture, and Latin. Of those 58 

exams, only one did not earn a 3, which is the minimum passing score. Thirteen exams were scored as 3, 

twenty-nine were scored as 4, and fifteen were scored as 5, the highest possible score. Mean HHS scores 

were above the national averages on all of these exams. In 2016, HHS students took 78 AP exams in Spanish 

Language and Culture, Spanish Literature, French Language and Culture, Chinese Language and Culture, 

and Latin. Of these, only 6 did not achieve the minimum passing score of 3. Seventeen exams were scored 

at 3, thirty-two were scored at 4, and twenty-three were scored at 5. Additional data on AP exam scores is 

included in Appendix C.  
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Program Concerns 

Limited Time for Collaboration 
At the elementary level, collaboration is hindered by the unavoidable fact that our four elementary Spanish 

teachers are located in different buildings. The teachers have worked hard to collaborate using digital tools 

and by making good use of our department meetings, professional development, and workshop time. They 

would benefit from additional time together to continue the development of standardized lessons and 

assessments for their students.  

The lack of common planning time at the middle school also significantly impedes the ability of the teachers 
to work together and to develop common assessments. Common planning time for teachers of the same 
language at the high school level has been a valuable asset for teachers, resulting in a more consistent 
educational program for students. This arrangement also allows teachers to benefit from the expertise and 
experience of their colleagues. The same advantages would be seen at the middle school were common 
planning time to be made available to the teachers there.  

Technology 
As noted earlier in this report, the middle school and high school both benefit from the use of our language 
labs, which support student learning in important ways. While the high school language lab is supported by 
our outstanding lab coordinator, Christine White, the middle school lab does not have the same level of 
support. Because the lab setup keeps a teacher rooted to the teacher station at the front of the room, it is 
impossible to monitor behavior while students are seated in the carrels. Consequently, when students, 
often unintentionally, engage in damaging behaviors such as pulling on headphone cords, damage can 
occur. These events lead to an increased necessity for replacement and repair, costing the district money 
which could be better spent elsewhere. In addition, with the need to share each of the blocks between two 
classes, transition time between classes can become wasted as students are slow to log-off/clean up/sign-
in/settle down and can therefore be easily distracted. A technology assistant at the middle school would 
also ensure that lab times, which are scheduled for the whole year on a rotating system, are not lost when 
a substitute is in for a teacher on his or her lab day. The district has invested in Sony Virtuoso software and 
the new Santillana platform hosted by Schoology, yet there are extended capabilities that we have yet to 
utilize fully. A lab coordinator at the middle school would be able to share knowledge of these platforms 
with teachers, leading to improved instruction.    

Limited Time at the Elementary Level 
The elementary Spanish program, as it is currently structured, provides students with the limited 

opportunity to take part in Spanish class only once every six days. This level of exposure is, in essence, 

exploratory, and is not sufficient for building true proficiency in students. Our elementary Spanish teachers 

do an excellent job of building enthusiasm about language learning, helping students to develop basic 

language skills, and enhancing language learning skills that will serve students well as they continue their 

studies. ACTFL recommends that FLES (Foreign Language in Elementary School) classes be taught three to 

five times per week for 30-40 minutes per class – significantly more contact time than our program 

currently provides. Increased class time would reap substantial rewards in terms of the students’ oral skills 

and cultural knowledge. As the research cited earlier in this report shows, an expanded FLES (Foreign 

Language in Elementary School) program would be beneficial for students’ academic growth as a whole, 

because foreign language study at the elementary level provides cognitive benefits which support academic 

progress in other areas as well.  
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Future Directions 

FLES Program 
Our existing elementary Spanish program is helping students to build a solid foundation for future success 

in language learning. Current contact time, however, is not sufficient for students to develop true 

proficiency in Spanish, and increased contact time would bring great benefits to students. The research on 

childhood language learning unmistakably indicates that children who begin the study of a foreign language 

at a young age have higher levels of cognitive development than those who do not. The long-term benefits 

of early language study provide a compelling rationale for expanding our FLES program. Met (1991) asserts 

that the earlier language study is introduced, the more rapidly children benefit. A study by Foster and 

Reeves (1989) concluded that students receiving foreign language instruction were able to complete more 

cognitively abstract tasks than their monolingual counterparts, and that success on abstract tasks was 

stronger for students who had been studying foreign language the longest. Research by Stewart (2005) 

shows that successful FLES programs improve student achievement in reading and math, and suggests that 

the introduction of FLES programs can lead to improved standardized test scores in these areas.  

The expansion of the existing Spanish program cannot happen overnight, but a gradual increase of Spanish 

class time at the elementary level would lead to increased benefits for students. As a first step toward 

expanding the FLES program, it is recommended that the elementary program expand to include three 30-

minute meetings per week for 5th grade, in preparation for more rigorous study at the middle school level. 

The success of such an initiative will be readily apparent when the students enter middle school. Because 

demands on instructional time at the elementary level are many and varied, the best approach would be 

to use these FLES meetings to support other curricular areas by using Spanish to introduce or practice 

content and skills in math, science, or social studies. Rather than adding more pull-out time for Spanish 

class, Spanish teachers could join content specialists in other areas to develop cross-curricular units of study. 

This type of program is commonly referred to as Content-Based FLES, where teachers integrate language 

learning with content learning so that language is acquired in a meaningful context, and lessons are drawn 

from content in other academic areas. As a result, students could acquire more Spanish without taking 

away from other areas of instruction. This approach would require a careful analysis of existing curricula to 

determine the best areas for cross-curricular development.  

Use of Data 
Because foreign language is not an MCAS test subject, the foreign language department has not 

traditionally been as driven by data in our instructional planning as some other HPS departments. While 

we have data from Advanced Placement exams, these are taken only by students who are already 

demonstrating high levels of mastery, and therefore do not give us a full picture of student proficiency. The 

foreign language department plans to increase its use of data in informing our instructional practices. As 

mentioned earlier in this report, the foreign language department has made significant progress in mapping 

out curricula for our many courses. A next step in this process will be the development of common midyear 

and final exams, which exist in some courses but not all of them at this point in time. With the 

administration of common midyear and final exams, teachers will be able to analyze local data to inform 

their teaching practices and adjust instruction as necessary. Another possibility, pending available funding, 

would be to make use of existing standardized tests such as STAMP (Standards Based Measurement of 

Proficiency), ALIRA (ACTFL Latin Interpreting Reading Assessment), and AAPPL (ACTFL Assessment of 

Progress toward Proficiency in Languages). These tests are reasonably priced and provide a standardized 
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report on student achievement correlated with ACTFL proficiency levels. These standardized tests can be 

administered in the classroom, in place of a regular midterm or final exam. Such assessments have the 

added benefit of providing students with the opportunity to qualify for the Seal of Biliteracy mentioned 

earlier in this report. Of the 96 students who applied for the Seal of Biliteracy this year, 55 were tested 

using STAMP tests, and 9 were tested using ALIRA tests. The remaining students applied based on the 

successful completion of an AP exam. Data from these tests provides insight into student proficiency which 

is helpful in planning curriculum and instruction.  

Community Outreach 
The support of the community for the foreign language program has been critical to its success. In order to 

foster an even better appreciation for what we do as a department, we would like to expand our outreach 

to the community in some more visible ways. At the elementary level, we plan to develop a website 

providing information to parents who would like to support their children in their study of Spanish. 

Providing videos, songs, games, and other supplemental materials, will allow parents who wish to provide 

their children with increased practice in Spanish a way to do so. We also hope to offer language enrichment 

programs as part of each school’s existing after-school programming, so that interested families may 

provide their children with additional language practice. At the middle school, we hope to develop an 

“International Night” where students would present some of their linguistic and cultural accomplishments 

for the community. We hope to also give families with their own international connections the opportunity 

to share their own unique languages and cultures. At the high school, in addition to our newly-adopted Seal 

of Biliteracy program, we would like to develop a Foreign Language Honor Society in cooperation with the 

Société Honoraire de Français, Sociedad Honoraria Hispánica, National Latin Honor Society, and National 

Chinese Honor Society. One of the requirements for membership in these societies is community service 

with a connection to the culture being studied. Through the development of an honor society, we hope to 

simultaneously recognize student achievement and encourage students to give back through community 

service. In addition, at the high school level we hope to continue to offer students opportunities for 

authentic intercultural experiences through exchange programs, such as the Chinese exchange program 

offered this year. This February, nineteen students from the Ningbo Barstow School in China spent two 

weeks in Hingham living with local families and attended classes at HHS. The exchange program offered 

opportunities for our students studying Chinese to practice their language skills, and for all students to 

learn about Chinese culture and modern life in China. In addition, our host families were able to learn about 

life in China while sharing their own lifestyle and traditions with our visitors. This was, overall, a very 

successful program, and we hope to continue to offer these programs to our community.  

Conclusion  
The foreign language department strives to support the mission and expectations of the Hingham Public 

Schools. Our teachers work diligently to develop curricula and implement pedagogical practices that will 

enhance students’ communication skills, critical thinking and problem solving capacities, as well as their 

respect for other cultures and heritages. These are essential skills for adults in the modern world, who face 

an increasingly diverse national and global society which becomes more interconnected with every passing 

year. Speaking a single language and understanding a single culture is no longer enough for personal and 

professional success in today’s world. We look forward to continuing our work with the students of 

Hingham and remain committed in our efforts to improve our already successful programs.  
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Appendix A – ACTFL World-Readiness Standards 
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Appendix B – Recommendation Guidelines 
 

HMS Guidelines for Recommendations in Foreign Language Classes 

All teachers in grades 6-8 are asked to make course level recommendations in March. These 

recommendations reflect the current teacher’s assessment of the most appropriate placement 

for each student for the next year. Grade 6 and 7 classes are heterogeneously grouped 

(unleveled); however, beginning in the eighth grade students are assigned to leveled courses. 

Appropriate placement is intended to maximize the ability of each student to be productively 

engaged, motivated, organized, and successful.  

 

Descriptions of all courses can be found in the current HMS Program of Studies, which is available 

on the school’s website.  

Parents with questions about a particular recommendation should contact their child’s Foreign 

Language teacher.  

 

Criteria for Success Level 2 Level 3 Level 4 

Interpretive (Reading and Listening) 

 Recognizes familiar words and phrases 
in French or Spanish (spoken or written) 

The student 
independently 
demonstrates 
excellent ability 
in this area.  

The student, with 
moderate 
support, 
demonstrates 
above average to 
average ability in 
this area.  

The student, with 
significant support, 
demonstrates 
average to below 
average ability in 
this area.  

Interpersonal (Speaking and Writing) 

 Communicates orally and in writing about 
familiar topics in French or Spanish 

 Integrates new grammar and vocabulary into 
speech and writing 

The student 
independently 
demonstrates 
excellent ability 
in this area. 

The student, with 
moderate 
support, 
demonstrates 
above average to 
average ability in 
this area.  

The student, with 
significant support, 
demonstrates 
average to below 
average ability in 
this area.  

Presentational(Speaking and Writing) 

 Writes messages and notes on familiar topics 
related to everyday life in French or Spanish 

 Gives short oral presentations on familiar 
topics related to everyday life in French or 
Spanish 

The student 
independently 
demonstrates 
excellent ability 
in this area.  

The student, with 
moderate 
support, 
demonstrates 
above average to 
average ability in 
this area.  

The student, with 
significant support, 
demonstrates 
average to below 
average ability in 
this area.  

Work Habits 

 Completes homework thoroughly and 
accurately 

 Thoroughly prepares for assessments 

 Participates actively in class 

 Self-corrects errors in writing and speaking 

The student 
independently 
demonstrates 
excellent ability 
in this area. 

The student, with 
moderate 
support, 
demonstrates 
above average to 
average ability in 
this area.  

The student, with 
significant support, 
demonstrates 
average to below 
average ability in 
this area.  
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Differences between Advanced and Upper Standard Courses: 

Instruction 

 Advanced classes will move at an accelerated pace. In these classes, there will be less 

repetition of material.  

 In upper standard classes, there will be substantial re-teaching of previously learned 

material and more opportunities for practice.  

 Instruction in advanced classes will include supplementary information such as additional 

readings, vocabulary, and cultural information.  

 Students in advanced courses will be expected to demonstrate higher levels of 

independence in completing assignments.  

Assessment 

 Assessments in advanced courses will be longer and more complex than those in upper 

standard courses.  They will require more open-ended application of the vocabulary and 

grammar learned in class.  

 Assessments in upper standard courses will be shorter, less complex, and more concrete.  
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Appendix C – AP Exam Data 
Hingham High School 

AP Course Enrollments 2008-2017 

 

 
 

 

 

 

Percent of AP Exam Grades 3 and Higher 

 

 

∅ no students tested 

** too few students tested for data to be reported 

 

 

 

 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

Chinese none none none none none 4 9 none 9 none 

French Lang. & Culture 11 13 5 12 17 15 6 12 11 8 

Latin  8 7 7 none 10 none none none 11 6 

Spanish Language 24 8 18 25 21 32 14 30 22 34 

Spanish Lit. & Culture 10 7 10 12 11 14 16 13 25 10 

 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

Chinese ∅ ∅ ∅ ∅ ∅ ** 67 ** 67 ∅ 

French Lang. & 

Cult. 
100 100 80 100 94 100 100 100 100 100 

Latin 100 71 71 ∅ 90 ∅ 80 ∅ 73 ** 

Spanish Language 83 100 83 84 95 97 100 100 100 100 

Spanish Lit. & 

Culture 
80 100 60 83 100 86 100 92 100 100 
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Hingham High School 2017 Advanced Placement Mean Grades 

 

 

 

 

 

 

 

 

 

Hingham High School 2017 Percentage of AP Exam Grades 3 and Higher 

 

 

 

 

 *mean scores not reported for fewer than 10 students 

 

Hingham High School AP Exam Scores 2017: 

Subject 5 4 3 2 Total Exams 

French Lang. & Cult. 1 7   8 

Latin  3 2 1 6 

Spanish Language 10 15 9  34 

Spanish Lit. & Culture 4 4 2  10 

 

 

 

 

 

 
Hingham Massachusetts National 

 

French Lang. & Cult. 4.13 3.66 3.21 

Latin 3.33 3.34 2.94 

Spanish Language 4.03 3.73 3.60 

Spanish Lit. & Culture 4.20 3.26 3.08 

 
Hingham Massachusetts National 

 

French Lang. & Cult. 100 85 73 

Latin * 76 63 

Spanish Language 100 90 88 

Spanish Lit. & Culture 100 78 72 
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Hingham High School 2016 Advanced Placement Mean Grades 

 

 

 

 

 

 

 

 

 

Hingham High School Percentage of AP Exam Grades 3 and Higher 

 

 

 

 

 

 

 

 

 

 

 

Hingham High School AP Exam Scores 2016: 

Subject 5 4 3 2 Total Exams 

Chinese Lang. & Cult. 1 1 4 3 9 

French Lang. & Cult. 6 5   11 

Latin  1 7 3 11 

Spanish Language 7 12 3  22 

Spanish Lit. & Culture 9 13 3  25 

 

 
Hingham Massachusetts National 

 

Chinese 3 4 4.23 

French Lang. & Cult. 4.55 3.74 3.24 

Latin 2.82 3.16 3 

Spanish Language 4.18 3.83 3.76 

Spanish Lit. & Culture 4.24 3.32 3 

 
Hingham Massachusetts National 

 

Chinese 67 89 92 

French Lang. & Cult. 100 90 74 

Latin 73 69 66 

Spanish Language 100 90 89 

Spanish Lit & Culture 100 77 69 
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Appendix D – Sample Curriculum Summary 
HINGHAM HIGH SCHOOL 

CURRICULUM SUMMARY 

FOREIGN LANGUAGE 

2017 

 

Course # 341- LATIN I 

 

DESCRIPTIVE OVERVIEW 

This is an introductory level course designed to provide students with the fundamental aspects of 

the Latin Language. The material is presented in the historical context of a Roman family in Italy 

as well as the provinces of Egypt and Britain in the 1st Century AD. Students are exposed to 

classical society and culture while learning the grammar and vocabulary for each chapter. Students 

then will use this grammar and vocabulary to complete various exercises and develop skills to read 

and understand simple Latin prose. Students will recognize the relationship between English and 

Latin vocabulary, as well as appreciate the influence of classical civilization on modern society.  

 

GOALS AND OBJECTIVES 

Students will be able to: 

 Identify and form case endings on nouns of all five declensions. 

 Identify and form tenses in the indicative, infinitive and imperative moods. 

 Read Latin passages for comprehension. 

 Read and accurately translate Latin passages into English. 

 Discuss and analyze aspects of Greek and Roman history and culture. 

 Distinguish and define the Latin roots found in many English words. 

 

ACTFL PROFICIENCY TARGETS 

 

RESOURCE AND REFERENCES 

 Cambridge Latin, Unit I, Cambridge University Press 

 Cambridge Latin, Unit II, Cambridge University Press 

 

 

 

Interpretive Listening Novice High - I can often understand words, phrases, and simple sentences related to everyday life. I can 

recognize pieces of information and sometimes understand the main topic of what is being said. 

   

Interpretive Reading Intermediate Low- I can understand the main idea of short and simple texts when the topic is familiar.  

 

Presentational Speaking Novice Mid- Novice Mid – I can present information about myself and some other very familiar topics, 

using a variety of words, phrases, and memorized expressions. 

 

Presentational Writing Novice High – I can write short messages and notes on familiar topics related to everyday life.   

 

Interpretive Listening Novice High - I can often understand words, phrases, and simple sentences related to everyday life. I can 

recognize pieces of information and sometimes understand the main topic of what is being said.   
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INSTRUCTIONAL MODEL 
Specific vocabulary is presented and discussed with an emphasis on English derivatives.  Latin I 

grammar concepts and vocabulary are presented through extensive reading passages of connected 

prose to facilitate comprehension in context.  Reinforcement of these concepts is accomplished 

through a combination of teacher-directed review, small group work, and individual work.  

Reading is the focus of discussion and provides authentic cultural and historical content.  The 

teacher utilizes appropriate games, videos, computer programs, and cultural activities to reinforce 

and/or supplement the linguistic material.  Students learn more sophisticated grammatical 

constructions as the year progresses. Students will use the language laboratory approximately once 

per 7 day cycle.  

 

ASSESSMENT 
Student progress is measured on a daily basis in a variety of ways.  Both formal and informal 

assessments are important.  Different forms of assessment provide opportunities for all students to 

succeed.  The results of both formal and informal assessment are analyzed to plan future lessons.  

In each unit, students are given a variety of assessments which include written quizzes and tests, 

essays, group projects, online activities, and cultural assignments.  The goal of assessment is to 

encourage students to succeed and become life-long learners. A midyear and a final exam are used 

to measure cumulative mastery.   
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Appendix E – Sample Curriculum Map 
 

 

3 SPANISH 1A 

 

Outcomes for Spanish 1 

Interpretive 

Listening 
Novice High – I can often understand words, phrases, and simple sentences related to everyday life. I can recognize pieces of information 

and sometimes understand the main topic of what is being said.  

Interpretive 

Reading 
Novice High – I can understand familiar words, phrases, and sentences within short and simple texts related to everyday life. I can 

sometimes understand the main idea of what I have read. 

Interpersonal 

Speaking 
Novice High – I can communicate and exchange information about familiar topics using phrases and simple sentences, sometimes 

supported by memorized language. I can usually handle short social interactions in everyday situations by asking and answering simple 

questions. 

Presentational 

Speaking 
Novice High- I can present basic information on familiar topics using language I have practiced using phrases and simple sentences. 

Presentational  

Writing 
Novice High – I can write short messages and notes on familiar topics related to everyday life.  
Intermediate Low- I can write briefly about most familiar topics and present information using a series of simple sentences 
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Unit Essential Content Standards Skills and Culture 

1.        Preliminary Unit 
 
Text: Español Santillana, 

Crash Course 

 
1.1, 1.2, 1.3, 1.4, 1.5, 

2.1, 2.2, 2.3, 2.4, 3.5, 

3.6, 4.1, 4.7, 5.1, 5.2, 

5.4, 6.4, 7.1, 8.1 

Students will be able to: 
 Spell and pronounce Spanish words  

 Say someone’s name and give their name  

 Say goodbye and use expressions of politeness  

 Name objects in the classroom  

 Ask questions 

 Say the day and date  

 Talk about school subjects  

 Say the time  

 Talk about the weather and seasons  

 Give reasons for studying Spanish  

 Identify where Spanish is spoken 

2.        Mexico 
 
Text: Español Santillana, 

Unit 1 
 
Supplementary Materials: 
Azul y Verde 
Brocha y Pincel 
Frida Kahlo (Caminos) 
El secreto de su nombre 
María: una niña latina en 

Estados Unidos 
Sonrisas 

Subject pronouns 
Ser 
Adjectives 
Tener 
Possession 
possessive adjectives 
preposition de 
estar  

1.2, 1.3, 1.5, 2.1, 2.2, 

2.3, 2.4, 3.4, 3.5, 3.6, 

4.1, 4.2, 4.3, 4.5, 4.6, 

4.7, 5.2, 5.4, 6.2, 6.3, 

6.4, 7.1 
 

 

 

 

Students will be able to:  
 Introduce themselves and others  

 Describe people  

 Describe family relationships  

 Express states and feelings  

 
Students will understand:  

 Mexican geography, including the city of Teotihuacan 

 The life, art, and legacy of Frida Kahlo 

 Differences between family structures in the US and Mexico  

 Diversity in Mexican population 

 The importance of soccer in Mexican culture 

 The importance of la quinceanera in Mexican culture 

 The significance of los voladores de Papantla 

Unit Essential Content Standards Skills and Culture 

3.        Puerto Rico 
 
Text: Español Santillana, 

Unit 2 
 

Nouns 
 Articles 
agreement with nouns 
Haber 
 Location 

1.3, 1.4, 1.5, 1.7, 2.1, 

2.2, 2.3, 2.4, 3.2 , 3.4, 

3.5, 3.6, 4.1, 4.4, 4.7, 

5.2, 5.4, 6.4, 7.1  
 

Students will be able to: 
 Identify and describe places 

 Express existence and location 

 Express habitual actions 

 Express obligation or necessity 
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Supplementary Materials: 
La canción del geco 
Pasos 
Un príncipe para Tess  

AR/ER/IR present tense 

verbs 
hay que- obligation 
tener que + infinitive, 
adverbs of frequency 
 

 
Students will understand:  

 Aspects of Puerto Rican culture, including the significance of  

o Los coquies 

o La arquitectura puertorriqueña (el bohío y el caney)  

o Asopao 

o Puerto Rico general information 

o La salsa  

 Famous places in Puerto Rico, including  

o el Morro 

o La Casa Blanca  

o El Yunque  

o La Bahía de Mosquito 

o Las cuevas de Camuy 

 The significance of Viejo San Juan 

 

MIDYEAR 

 

 

Unit Essential Content Standards Skills and Culture 

4.        Guatemala 
 
Text: Español Santillana, 

Unit 3 
 
Supplementary Materials: 
La canción del geco 
Vuelo del quetzal 
El sueño de Diana 

 Stem changing verbs (e-

ie/o-ue) 
Ir 
Gustar 
demonstrative adjectives 
comparisons 
 

 

1.3, 1.4, 1.5, 1.6, 2.1, 

2.2, 2.3, 2.4, 3.1, 3.5, 

3.6, 4.1,  4.3 , 4.4,  

4.7, 5.2, 5.4, 6.2, 6.4, 

7.1  

 Students will be able to:  
 Talk about shopping 

 Express likes 

 Describe and compare clothes and footwear 

 Speak when shopping 

 
Students will understand: 

 The significance of famous places in Guatemala, including 

o Tikal 

o Chichicastenango 

 The significance of the quetzal 
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5.        Peru 
 
Text: Español Santillana, 

Unit 4 
 
Supplementary Materials: 
La canción del geco 
Una mano en la arena 
El sueño de Diana  

Expressions of Quantity 
want/preference/rejection 
querer/preferir 
irregular yo 
 direct/indirect object 

pronouns 
stem changing verbs (e-i) 
 

1.3, 1.4, 1.5, 1.6,  
1.7, 2.1, 2.2, 2.3, 2.4, 

3.2 3.4, 3.5, 3.6, 4.1, 

4.3 , 4.4, 5.2, 5.4, 6.4, 

7.1  

Students will be able to: 
 Express preferences and likes by degrees 

 Express necessity 

 Express actions 

 Describe and to value 

 
Students will understand:  

 The significance of the Incas, including:  

o Festividad Inca del Inti Raymi 

 The significance of the Nazca lines 

FINAL 
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Appendix F – Seal of Biliteracy 
 

SEAL OF BILITERACY 

HINGHAM HIGH SCHOOL 

PURPOSE 

The Seal of Biliteracy is an award designed by each local district to recognize a student who has 

attained proficiency in English and one or more world languages by high school graduation. The 

Seal becomes part of their high school transcript and diploma, serving as evidence of the skills 

they achieved.  This distinction will highlight their readiness as a global citizen to prospective 

universities, and future employers.  

 

QUALIFICATIONS 

In order to earn the Seal of Biliteracy, a student must demonstrate proficiency 

corresponding to at least the Intermediate Mid level on the ACTFL proficiency 

scale.  Depending on the level achieved, a student will be awarded a Silver, Gold 

or Platinum Seal.  Students will demonstrate proficiency by:  

 Taking one of the following English language exams and earning the required distinction 

o A score in the Proficient or Advanced range on the ELA MCAS exam 

o A score of at least 4 on an ACCESS exam (for ELL students only) 

 AND 

 Taking one of the following second language exams and earning the required distinction 

o A score of 3 or higher on an Advanced Placement exam in the language 

o A score of at least level 5 on a STAMP test (Spanish, French, and Chinese) 

o A score of at least level I-3 on the ALIRA test (Latin only)  

Students wishing to apply for the Seal in a language not offered at Hingham High School, such as 

German, Portuguese, Russian, Hebrew, or Italian, may take an alternative test. If no such test is 

available, a student may submit a portfolio demonstrating proficiency in the language.  Both must 

be pre-approved by the director of the Foreign Language Department.    

AWARDS 

 Silver Seal - Intermediate Mid proficiency in English and partner language 

 Gold Seal - Intermediate High proficiency in English and partner language 

 Platinum Seal - Advanced Low (or higher) proficiency in English and partner language 
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PROCEDURE 

1. Applications are due by April 1st. Applications can be submitted to Mrs. Pollard, Foreign 

Language Department Director, in the main office of Hingham High School.  

2. Examinations must be taken at HHS during designated hours. Examinations will be held 

on Tuesday, April 10th, and Thursday, April 2sixth in the HHS language lab. Examinations 

will begin promptly at 2:45 pm.  

3. Awards will be distributed at Junior Awards Night and Senior Awards Night. Students will 

be recognized with a certificate of achievement, a pin to be worn at graduation, and a 

special designation on their transcript.   

 

 

 

 

 

 

Some Examples 

Platinum Seal awarded: 

 A student scores Advanced on MCAS AND scores 

a 5 on their AP Language exam or a 7 on their 

STAMP language test or an A on their ALIRA test 

(Latin). 

Gold Seal awarded: 

 A student scores  Proficient or higher on MCAS 

AND scores a 4 on their AP language exam or a 6 

on their STAMP test or a I4-I5 on their ALIRA test 

(Latin). 

Silver Seal Awarded: 

 A student scores Proficient or higher on MCAS 

AND scores a 3 on their AP language exam or a 5 

on their STAMP exam or a I2-I3 on their ALIRA 

test (Latin). 
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Seal of Biliteracy Results 2018 

 

Average for each language: 
      

 Reading Writing Listening Speaking    

Spanish 6.3 5.2 5.1 4.7    

French 6.6 5.1 5 4.6    

Chinese 1.8 4.0 3.5 4.8    

        
Total number of awards for each language 
     

 

No 
Award Attainment Silver Gold Platinum 

Total 
Awards  

Spanish 0 3 12 13 3 31 

French 0 0 12 3 3 18 

Chinese 1 3 0 0 0 4  

     

Total STAMP 4S 
Awards 53  

        

        

 
        

Total number of awards for Latin 
      

 

No 
Award Attainment Silver Gold Platinum 

Total 
Awards  

N1-N4 0         0  
I1   2       2  
I2     4     4  
I3           0  
I4        1   1  
I5       1   1  
A         1 1  

     

Total ALIRA 
Awards 9  
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Appendix G – Teacher Qualifications  
 

Elementary Staff 

Teacher Education Years with HPS Current Assignment 

Ulrike Baigorria-Sinnott BA UMASS Boston 
MA UMASS Boston 

3 Spanish K-5 

Jennifer Gonzalez BA Bridgewater State 
MA Fitchburg State 

7 Spanish K-5 

Chelsea Holloway BA UMASS Amherst 3 Spanish K-5 

Tania Manning BA St. Olaf College 
MA Eastern Nazarene College 

8 Spanish K-5 

 

HMS Staff  

Teacher Education Years with HPS Current Assignment 

Kim Canney BA Assumption College 
MA Suffolk University 

13 Spanish 6-7 

Allison Clarke BA Providence College 
MA UMASS Amerst 

11 Spanish 6-7, French 
6 

Cory Ford BA Boston College 
MA Boston College 

18 French 7, Spanish 8 

Patricia Fossi BA UMASS Boston 
MA American Graduate School of Int’l 
Management 

9 Spanish 6-8 

Rachel Gough BA St. Michael’s College 
MA University of Southern Maine 

6 Spanish 6-7 

Kathryn Shapiro BA Boston College 
MA Universidad de Salamanca 

11 Spanish 8 

Ariane Swearingen BA Providence College 
MA Boston College 

15 French 7-8 

Suzanne Weiss BA Union College 
MA Boston University 
CAGS Fitchburg State 

12 French 6-8 

 

HHS Staff 

Teacher Education Years with HPS Current Assignment 

Zach Bagan BA UMASS Amherst 2 Spanish 2-3 

Greg Griffin BA Worcester State College 
MA Boston University 

8 Spanish 3, Spanish 5, 
AP Spanish Language 

Lora Kelley BA St. Michael’s College 
MA Providence College 

2 Spanish 1B, Spanish 
2, Spanish 5 

Xuemei Li BA Shandong Finance Institute (China) 
MA Monash University (Australia) 

1 Chinese 1-3 
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Justin Minihane BA Bowdoin College 
MA UMASS Boston 

12 Spanish 1B Latin 2- 3 

Leo Piantes BA Tufts University 
MA Tufts University 

16 French 2-3, French 5, 
AP French 

Erica Pollard BA Brown University 
MA Middlebury College 
CAGS American International College 

12 AP Chinese 

Alec Porter BA Lafayette College 
MA Boston University 

12 French 3-4 

Stacey Pretti BA Roger Williams College 
MA UMASS Dartmouth 

4 Spanish 2, Spanish 4 

Karen Shaw BA Providence College 
MA Boston College 

13 Spanish 3, Spanish 5, 
AP Spanish Lit. 

Patricia Tomecek BA Boston College 
MA Lesley University 

22 Spanish 1A, Spanish 
2 

Ron Urbinati BA University of Connecticut 
MA Connecticut College 

10 Latin 1, Latin 3-4 

Maria Zade BA Wellesley College 
MAT Simmons College 
MAT Southern Oregon University 

5 Spanish 1A, French 
2, French 5 
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